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[Abstract] Objective: To revise the Teacher—Child Rating Scale (T-CRS) Version 2.1. Methods: Data were firstly col-
lected from 211 primary and middle school students in Wuhan. Based on the results of item analysis and exploratory factor
analysis for original questionnaire, a formal questionnaire was formed. Then another 480 primary and middle school stu-
dents in Wuhan were invited to join the formal survey. Children’s Loneliness Scale(CLS), Child Behavior Checklist(CBCL)
and the latest midterm exam scores were chosen for criterion validity. Results: (DThe Cronbach’s alpha coefficients of the
revised scale were ranged from 0.85 to 0.94, and the test—retest reliabilities were between 0.75 and 0.84. @ The revised
scale had a good criterion validity. @ The scale included four dimensions: task orientation, behavior control, assertiveness
and peer social skills, and this four—factor construct was confirmed by further confirmatory factor analysis. Conclusion:
The Chinese Version of Teacher—Child Rating Scale (T-CRS-C) has a good reliability and validity, and it can be used to
assess Chinese children’s school adjustment.
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